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The study explores English language teachers’ perspectives and practices of formative 
assessment. In order to achieve the objective, the qualitative research design was used. I 
adopted the interpretive research paradigm and qualitative phenomenological research 
method to bring lived experiences of the participants. Four teachers from two campuses of 
Rupandehi were purposely selected as the research participants. The semi-structured 
interview and open- ended questions were used in order to draw out information from them. 
The study was carried out within the theoretical framework of constructivism theory. This 
study reveals English teachers’ good perspectives and practices of formative assessment as 
they are aware of the value, purposes and various types of formative assessment. Since 
their perspective is clear, they use it to improve student's weaknesses, modify their existing 
practices, and bring desirable changes in time.  However, in practice, teachers do not 
implement all forms of formative assessment to engage students due to their inadequate 
practical knowledge, time constrains and large classrooms.  
 





Formative assessment is a continuous process that can be used both by the teachers and 
students during instruction that provides feedback to adjust ongoing teaching and learning 
to improve students' achievement of intended instructional outcomes. Thus, formative is a 
continuous interactive assessment of students’ progress and understanding to identify 
learning needs and adjust teaching appropriately providing proper feedback for further 
improvement by locating problems and providing inputs for remedy feedback. It informs on-
going teaching and learning by providing immediate feedback (Gipps, 1994 as cited in 
Cameron, 2010). In this line, Scriven (1967) introduced the concept of formative assessment 
for the first time. For him, it gathers information to assess the effectiveness of a curriculum 
to adopt and improve it. It is ongoing assessment that the ELT teacher carries out in the form 
of class work, homework, classroom performance, participation and engagement of the 
students while classes are going on.  
 It is therefore, formative assessment is continuous evaluation of students for gathering 
information for their learning. Timely adjustment of students’ weaknesses supports the 
students to achieve their targeted goal. In fact, it increases students’ motivation in learning 
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process in order to move them forward in their learning. Spratt, Pulverness and Williams 
(2010) assert formative assessment helps find out how well learners have learnt a particular 
course. It helps decide whether we need to continue teaching in this area or not, and to give 
learners feedback on their strengths and difficulties in learning. It assesses students’ 
achievement and progress regularly and provides feedback to teachers and learners in 
teaching and learning activities. The more information a teacher has about students’ 
learning, the clearer picture he or she has about their achievement. 
 In the past few years, there was only summative evaluation system in Faculty of 
Education in post graduate level of TU in Nepal. But after the implementation of semester 
system, there a provision of 40% internal assessment system in post graduate level. I believe 
it improves the quality of education providing opportunity to get practical base knowledge 
so that they can implement the theoretical knowledge in practice that assists them to make 
their learning everlasting and effective.  
 Formative assessment is not yet a much practiced, though it is an important support to 
learning. In the context of our country, less importance has been given to formative 
assessment. Our national curriculum has instructed to practice formative assessment in the 
post graduate level. Therefore, it is very important to see how it is being practiced and the 
extent to which teachers understand the concept of formative assessment and implement it 
in their classroom practices.  
 Formative assessment provides feedback to teachers and students on their current 
performances, achievements, strengths and weaknesses to improve or extend learning 
achievement (Cohen et al. 2013). Formative assessment has positive effect and positive 
learning outcomes. In this regard, Arrafi & Sumarni’s (2018) study indicated the need of 
professional training program to improve in-service teacher training on formative 
assessment needs to be urgently conducted. This research explores the reasons why students 
and teachers are reluctant in participating formative assessment activities in their classrooms 
due to policy related problems and what challenges they have faced in its implementation. I 
intend to carry out the research to explore English teachers’ understanding and practices of 
formative assessment.  
 The purpose of the research is to explore English teachers’ perspectives and practices 
of formative assessment. The study addresses the following research questions: 
1.How do English teachers understand formative assessment? 
2.How do they practice of formative assessment in post graduate level? 
  
Review of Related Literature 
 Under this heading, I conceptualize formative assessment as continuous assessment, 
instructional strategies of it, major activities and previous studies and theory related to it. 
 
Conceptualizing Formative Assessment 
 
There are mainly two types of assessment- summative and formative. Summative 
assessment is used to measure students’ learning outcome at the end of the course to 
determine whether they pass or fail in the course for instance, final examination. It is 
conducted at the end of the academic session to assign students' grades or academic 
outcomes (Tomlinson & Moon, 2013).On the other hand, formative assessment usually 
assesses the performance of students in the process of a particular course. In fact, it provides 
proper guidelines and feedback to both teachers and learners to find out their strengths and 
weaknesses in time for remedial teaching. In this regard, Black and William (1998) state 
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formative assessment provide information to be used as feedback to modify the teaching 
and learning. Formative assessment provides information which can be used as feedback 
to modify the teaching and learning activities, in which the teachers and students are 
engaged. It makes   teaching and learning process effective. Formative assessment may be 
carried out to find out what is working well, and what is not, and what problems need to be 
addressed (Richards, 2010). In this way, he views that the information collected from 
formative assessment can be used to address the identified problems and to improve the 
delivery of the program. In this regard, Similarly, Ur (2005) asserts that most of the feedback 
we give our learners is ongoing correction and assessment, directed for better future plans 
in teaching and learning. Heritage (2008) states that formative assessment is intended to 
give feedback to the teachers to oversee the gaps between the learning process and the 
desired learning outcomes.  
 Moreover, it provides feedback to teachers and students on their current performance 
achievements, strengths and weaknesses in future planning for learning. Formative 
assessment informs both the students and the teacher how well they are doing in teaching 
learning process and whether the students need special   attention or not (Richards, Platt & 
Platt, 1999)."Assessment is formative when teachers use it to check on the progress of their 
student to see how far they have mastered  what they should have learnt and then use this 
information to modify their future teaching plans" (Hughes, 2010). It helps teachers' target 
instruction that meets specific learning goals; support student learning, check for progress 
and detect learning gains, identify specific strengths and weaknesses, check for 
misconceptions following instructions, differentiate instruction, evaluate the effectiveness 
of instructional methods or programs and transforms curriculum (Haq, 2014). It can, 
therefore, be argued that formative assessment helps teachers to meet target instruction and 
support student learning, their progress and identify their specific strengths and weaknesses, 
then evaluate the effectiveness of teaching programs. Gronlund and Linn (1990) write, 
“Formative assessment is used to monitor learning process during instruction. Formative 
assessment suggests and shapes the contents and processes of future plans for teaching and 
learning. Some empirical studies related to my issue regarding formative assessment are as 
follows: 
 Kenyon’s (2019) research study on teachers' formative assessment use to check for 
understanding and to adjust instruction in Walden University showed formative assessment 
modified instruction and determined student understanding from a limited number of 
students. Furthermore, the teachers lacked the knowledge, skills, and strategies to implement 
formative assessment to help all the students meet learning goals. Based on the findings, 
professional development (PD) sessions were created to help school leaders provide support 
for teachers’ consistent formative assessment implementation. These endeavors may 
contribute to positive social change when administrators provide teachers with PD to 
increase teachers’ knowledge and skills using formative assessment, and, ultimately, to meet 
student learning goals. 
 Like-wise, Arrafi & Sumarni’s (2018) study teachers’ understanding of formative 
assessment revealed four dimensions of teachers’ formative assessment literacy and 
understanding. The research has identified some related factors that influenced the teachers’ 
formative assessment. Literacy and the analysis suggest that the teachers have poor 
understanding of formative assessment; insufficient training on assessment and gender are 
strong predictors of teachers’ understanding of formative assessment. The research indicated 
the need of professional training programme to improve in-service teacher training on 
formative assessment needs to be urgently conducted. And the teacher training institute 
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needs to offer more assessment related courses, addressing the issues of formative 
assessment literacy and practices, and providing more time allocated for such courses. 
 Similarly, Joshi (2016) carried out a study on the implementation of continuous 
assessment in English language classroom in government funded school. Her study 
concluded that continuous assessment was not practiced effectively even though teachers 
and principals have knowledge about continuous assessment. Her recommendation was that 
teachers training and professional development have to be practiced appropriately right from 
school plan and policy.  
 The literature reviewed above clearly value the importance of formative assessment 
although there are some major challenges in the field of implementation. As Wilson (2017) 
mentions that formative assessment is an assessment method that teachers use to gather real 
time information regarding the students ‘current level of understanding by identifying 
specific issues in the learning process. To be specific my research is qualitative and such 
qualitative research taking students and teachers in one frame has not been conducted in 
Nepal using phenomenology research method. I intend to explore teachers’ perspective and 
the ways students’ engagement and teachers value the formative assessment in post graduate 
Level, Faculty of Education, Tribhuvan University using phenomenology research design. 




The theoretical framework that under girds this study is Vygotsky‘s sociocultural theory in 
which social interaction plays a fundamental role in the development of cognition of the 
learners. It believes that learning is a social and collaborative activity. The concepts like 
regulation, private speech, scaffolding etc. are significant in sociocultural theory.  
 Since the basic concept of formative assessment is to develop all-round development 
of learners, the theory supports that it is collaborative learning activity which brings social 
contexts in learning accounting for real life. This theory of learning is supported by research 
is most compatible with current goals of education, and best explains the processes of 
effective formative assessment. From a sociocultural constructivist perspective, learners are 
seen as actively constructing knowledge and understanding through cognitive processes. 
These understandings about learning and development have implications for the use of 
formative assessment in classroom instruction. The work of Vygotsky has been widely 
applied to models of formative assessment. The “zone of proximal development” (ZPD) has 
been invoked by formative assessment theorists as useful for understanding the gap between 
a student’s actual understanding and the potential learning. Formative assessment is part of 
this process—whether implicitly or explicitly—as the teacher uses information about how a 
student responds to instruction in order to give feedback to the student and/or adjust 




This study was carried out using a qualitative phenomenological research method to explore 
teacher educators’ understanding and practices. Four participants were purposely selected 
from a constituent and the affiliated campuses of TU who are engaged in teaching 
professions after passing M.Ed. programme of TU. They were ready to share their 
perspectives and practices on in-service programs. I collected the data through semi- 
structured interview and open-ended questions from them. The collected data were coded, 
categorized under different themes through qualitative techniques. These codes were 
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organized around research questions. To maintain ethical considerations, the identities of 
the participants were masked using pseudonyms and the data were analyzed and interpreted 
descriptively.  
 
Results and Discussion 
 
The data obtained from the in-depth interview of participant teachers were translated into 
English from Nepali then they were analyzed and interpreted descriptively under four 
different themes such as English teachers’ perspectives of formative assessment, teachers’ 
practices of formative assessment in class, benefits of using formative assessment and 
activities used by teachers for engaging students. The major analysis and interpretation of 
the data are discussed as follows. 
 
English Teachers’ Perspectives of Formative Assessment 
 
Teachers’ perspective of formative assessment incorporates the nature, characteristics, 
purposes and benefits of formative assessment. It is the ability of identifying the areas of 
students’ difficulty in understanding the learning materials, acquiring the essential skills that 
they require to achieve the knowledge and skills to meet student learning goals. Teacher 
participants also reported that they got information about formative assessment from pre-
service and in-service training. They know that formative assessment is used to monitor 
learning process and provide continuous feedback to both learners and teacher in order to 
make learning success by improving the teaching learning process. 
 The teacher participant A reported, “I use formative assessment to check the progress 
of my students and to see how far they have mastered the subject matter that they are 
supposed to learn. I use it modify my teaching and give them feedback”. After talking with 
my research participant, I have got the impression that they all know what formative 
assessment is and the need of conducting it. They have the understanding that formative 
assessment helps modify their students’ future teaching plans. They reported its purpose is 
to provide continuous feedback to both learners and teachers concerning learning success 
and failures. Regarding the understanding of formative assessment, participant said, “I 
regularly assess my students giving assignments to get information whether they have 
achieved the objectives of the course and to see what progress they have made and what 
weaknesses they have had and improve them in time”. He claims he gives regular assessment 
to revise difficult content for improvement and better achievement. 
His experience reveals that he has understanding of formative assessment as he 
regularly gives home and class assignment to know their strengths and weaknesses. 
Teachers’ understanding of formative assessment reflects their skill of using appropriate test 
format. Teachers feel that conducting formative assessment is useful as they can make some 
revisions and improvement in their weaknesses. Participants’ prospective is harmony with 
Spratt, Pulverness and Williams (2010) who assert formative assessment assists teachers to 
find out how well learners have learnt a particular course and to give learners feedback on 
their strengths and difficulties in learning. 
Participant C responded, “When I give them term tests, I know the progress of my 
students. I can give them feedback in time so that they can minimize the weaknesses in 
coming days”. He claims giving term tests, he knows the progress of his students and he can 
give them feedback. In this vein, participant D said, “I know formative assessment assists 
me to identify my students’ achievement and weaknesses. I conduct the assessment during 
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the teaching and learning process”. This reveals his real lived experience that he knows the 
value or purpose of formative assessment to identify his students’ achievement and 
weaknesses. So, he conducts the assessment during the teaching and learning process. 
The aforementioned quotes indicate the participants are aware of the purpose and 
the value of formative assessment. All the participants claim that formative assessments are 
carried out for the students’ learning improvement and better achievement. Their view is in 
harmony with Wilson (2017) who mentions that formative assessments are used to gather 
real information regarding students’ current level of understanding by identifying specific 
issues in the learning process. 
 
Teachers’ Practices of Formative Assessment in Class 
 
Formative assessment is crucial for day to day teaching as it facilitates learners to improve 
the quality of work so; it is inevitable and continuous process which cannot be separated 
from instruction. It is an interactive and collaborative process in which information is 
collected in natural classroom instructional encounters. It is also valuable for teachers and 
students to know about the strength and weaknesses of teaching and learning activities to 
modify teaching strategies and develop teaching material to be more suitable for the students 
to make them understand the lesson easily. Thus, this type of assessment strengthens 
teacher's and students’ understanding of themselves and each other. It is an important tool 
for the teacher as it can provide a wealth to guide classroom practice and manage learning 
and learners. Regarding this, participant B said, “I often ask questions to my students from 
each lesson and give them oral feedback in the area where they are weak. While speaking, 
they commit many common pronunciation and grammatical errors”  His practice reveals 
that he often asks questions to his  students from each lesson and gives them oral feedback 
in the area where they are weak. He further said, “I give them homework at the end of the 
lesson, unit test at the end of the unit and sometimes I ask them to prepare slides and present 
in the class”. He gives them homework at the end of the lesson, unit test at the end of the 
unit to improve their weaknesses.  Participant C said, “Sometimes I involve my students 
on group discussion related to the topic to understand their progress and weaknesses. I give 
feedback at the end of discussion for further improvement in teaching and learning 
activities”. He involves his students on group discussion to understand their progress and 
weaknesses for further improvement in teaching and learning activities. The “zone of 
proximal development” (ZPD), a concept taken from Vygotsky (1978), has been invoked 
by formative assessment theorists as useful for understanding the gap between a student’s 
actual understanding and the student’s  potential learning He further said, 
I keep the record of their attendance, I ask them to maintain portfolio of their class 
work and home assignment so that it is easier to give them feedback on the basis of 
their work. I evaluate my students by giving test frequently and give feedback 
accordingly.  
Teacher C expresses his lived experiences and states he keeps the record of his students’ 
attendance, He also maintains portfolio of their class work and home assignment to give 
them feedback on the basis of their work. He further said. “I also keep detail record of their 
classroom performance. Sometimes I involve them in group discussion so that I can detect 
their strengths and weaknesses and can give feedback” In addition he evaluates his students 
by giving tests frequently. Furthermore, it helps monitor student learning by providing 
appropriate feedback for further improvement by addressing problematic information to 
adjust and improve learning process appropriately to reach to their targeted goal in a 
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constructive way. Sometimes he involves them in group discussion so that I can detect their 
strengths and weaknesses and gives feedback accordingly.  
 Participant D said, I involve my students in peer quizzes each other related about the 
content that they learn in the class. I check their understanding. Participant C claims that he 
involves his students in peer quizzes each other related about the content that they learn in 
the class to check their understanding. He added, “I use quizzes to assess students’ factual 
information, concepts and discrete skill. But I do not use portfolio, anecdotal records, 
reflective journal due to limited time for lessons, and the burden of large class size”. He 
also uses quizzes to assess students for factual information, concepts and discrete skill. But 
he does I do not use portfolio, anecdotal records, reflective journal due to limited time for 
lessons, and the burden of large class size. He added, I check the progress of my student’s 
portfolio. It tells the story of a student’s achievement or growth in well-defined areas of 
performance, such as reading, writing, etc. Participant D’ experience shows that he checks 
the progress of his student to know the achievement or growth in well-defined areas of 
performance, such as reading, writing, etc. A portfolio usually includes personal reflections 
where the student explains why each piece was chosen and what it shows about his/her 
growing skills and abilities. 
 Participant A said, “I ask them to write on a topic and let them evaluate themselves. 
He asks them to write on a topic and let them evaluate themselves. Participant A further 
said, “I summarize, use open-ended questions and ask them to write their reflection on the 
topic that they learn, I provide opportunities for learners to reflect on their own work and 
provide individuals with the necessary feedback”. Participant A claims that he summarizes, 
uses open-ended questions and asks them to write their reflection on the topic that they learn 
so that they are able to acknowledge shortcomings in their own work support learners 
through the self-assessment process. In this regard, (Richards, 2010) states formative 
assessment provides feedback to modify the teaching and learning activities, in which the 
teachers and students are engaged. It makes   teaching and learning process effective finding 
out what is working well, and what is not, and what problems need to be addressed. 
 The teacher participants claim that they involve their students in teaching and 
learning activities. Furthermore, the class work, home work, unit tests etc assist to improve 
the students’ learning outcomes. This indicates that the teachers’ practice of formative 
assessment does not seem to be sufficient as they do not have enough knowledge of various 
types of formative tests that are used for formative assessment in class. 
 
Benefits of Using Formative Assessment 
 
Formative assessment helps teacher to monitor their students’ progress and to modify their 
students’ progress and modify their teaching strategies. It is concerned with keeping track 
of the learner's progress as it happens and identifying ways of helping it along. Its focus is 
on the process of learning, moreover, it focuses on achievement, process and quality of self 
assessment. It assists to take responsibility for their own learning for reaching the desired 
goals encourages students to self-monitor progress toward the learning goals to revise and 
improve work products and deepen understanding. 
 Regarding the purpose and benefits offormative assessment, participant A said, 
“Formative assessment empowers students as self-regulated learners. Self-evaluation 
encourages students to monitor their own learning needs and serve as an additional source 
of information on student learning”. Participant A’s experience shows that formative 
assessment encourages students for self evaluation and to monitor their own learning needs 
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and serve as an additional source of information on student learning Participant C added, 
“It helps me to identify my students ‘current level of knowledge and provide information 
they need to move learning forward and to adopt lessons to help them reach the desired 
goal”. It also helps to identify students ‘current level of knowledge to provide information 
they need and reach the desired goal. 
 Participant B expresses his lived experience thus, “Formative assessment provides 
opportunity for learners to know how much they know and need to know. It regularly checks 
student's progress and weaknesses by gathering useful information”. Participant B’s 
experience reveals that formative assessment gives idea on how far the teaching and learning 
process have succeeded in their efforts. It regularly checks student's progress and 
weaknesses by gathering useful information from them.  
 From the above explanation it is clear that formative assessment empowers students 
as self regulated learners, helps for self evaluation and encourages them to monitor their 
own learning and give feedback that they need to reach the desired goal. Regarding the 
benefits of formative assessment, Heritage (2008) states that it is intended to give feedback 
to the teachers to oversee the gaps between the learning process and the desired learning 
outcomes.  
 
Activities Used by Teachers for Engaging Students 
 
Teacher participants responded that they use various activities to collect the required 
information and implement them for good teaching while evaluating their students. 
Pair/group work, class tests, unit tests, monthly tests, self peer assessment, project work and 
presentation, student record keeping of their progress. Regarding the use of strategies, 
participant A said, “I usually use group work, pair work, questioning and involve my 
students in interaction to explore their achievement and their strengths and weaknesses. I 
regularly give them home assignment and give feedback frequently”. 
 Participant A’s experience reveals that he uses group work, pair work, question 
answer to involve his students in interaction so that he can easily explore their real learning 
achievement and strengths and weaknesses of their learning.  He also gives them home 
assignment and asks them to present in the class and give feedback frequently. He argued. 
“However, large class size and sitting arrangement are barriers to practicing formative 
assessment in my class”. Due to large class size and sitting arrangement, it is difficult to 
evaluate the students in his class. Participant B said, “There is no direct practice to help 
weak learners in my class.  I sometimes arrange extra classes for weak learners to help them 
through formative assessment I try to take care of weak students by group, peer or individual 
support”. Participant B states that he arranges extra classes as special strategies to help weak 
learners in the class.  He also addresses weak students by using group, peer or individual 
support. He further argues, “Due to limited time constraint and large size classes, instant 
feedback is difficult to the student”. He claims due to limited time constraint and large size 
classes, it is difficult to pay more attention to the weak students. Participant C said, “There 
is the system of regular assignment, midterm test, and pre-board test which are used as a 
part of formative assessment. Identifying learning needs is a part of assessment for 
learning”. Participant C’s experience shows that the system of regular assignment, midterm 
test, and pre-board tests are used as a part of formative assessment. Participant D states, 
“Identify learning needs from different tests and assignment. These tests are graded and 
teachers get idea of students’ performance from the test scores”. Thus, they get an idea 
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about the students learning needs form written formative assessment. He identifies the 
learning needs of his students from different tests and assignment.  
 From the above perceptions and Lived experience expressed by participants, it is 
clear that the formative assessment very crucial and effective as it empowers students as lf 
regulated learners; encourages them for self-evaluation; monitors their own learning; helps 
to identify their current level of knowledge to provide feedback they need in their 
weaknesses and reach to the desired goal. Moreover, it provides opportunity to know how 
much they know and need to know. It regularly checks student's progress and weaknesses 
by gathering useful information. The activities expressed by participants are similar to 
Scriven (1967) who asserts formative assessment are carried out by the teachers in the form 
of class work, homework, classroom performance, participation and engagement of the 




This study reveals that English teachers have good perspectives and practices of formative 
assessment as they are aware of the value, purposes and various types of formative 
assessment. Since their perspective is clear, they use it to improve student's weaknesses, 
their existing practices, and bring desirable changes in time. Almost all the participants 
reported that they get information about formative assessment from pre- service and in-
service training. They claim that formative assessment helps them understand and 
concentrate more on students’ problematic areas or their weaknesses in order to make their 
teaching learning process effective by improving their learning achievement. Moreover, it 
improves the students’ learning achievement as it is useful for constructive feedback on how 
to improve their weaknesses and monitor them in language learning. Teachers are found to 
use different forms of formative assessment such as class tests, short test and quizzes, group 
exercise, project work, homework/ assignment, group exercises, exercises with multiple 
choice items, class work. However, in practice, teachers do not implement all forms of 
formative assessment regularly to engage students due to their inadequate practical 
knowledge, time constrains and large classrooms. Teachers need be provided training on 
practical aspects of formative assessment and classroom management for its effective 
implementation in classroom. Since it is a small-scale study, generalization of findings may 
have limited applicability. A large-scale study incorporating all stake holders is needed to 
be studied. Future researchers should try to overcome the implications of the study 
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